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i.gokxj.kkbalqÙk ¼iz’uO;kdj.k lw=½ ds nk’kZfud
v/;;u ds vUrxZr vifjxzg

'kks/k Nk=k] LukrdksÙkj izkd`r ,oa tSu'kkL= foHkkx] ohj dq¡oj flag fo'ofo|ky;] vkjk] fcgkj

fiz;adk dqekjh

MkW0 nq/kukFk pkS/kjh
'kks/k funsZ'kd ,oa v/;{k] LukrdksÙkj izkd`r ,oa tSu'kkL= foHkkx] ohj dq¡oj flag fo'ofo|ky;] vkjk] fcgkj

vifjxzg gesa thoueqDr gksus dk lUns'k nsrk gSA thou ds fy, laxzg ;k vFkkZtZu ifjxzg ugha] vfirq
mlij LokfeRo dk Hkko ifjxzg gSA tuleqnk; ifjxzg ugha] vfirq tuleqnk; esa iuiusokyk lkEiznkf;d
Hkkouk ifjxzg gSA fopkjksa dk oSfo/; vkSj ckgqY; ifjxzg ugha] vfirq vius fopjksa ds izfr gBkxzg gh ifjxzg
gSA lp iwfN, rks] ifjxzg vkSj vifjxzg thou vkSj lekt ds izfr ,d n`f"Vdks.k gSA thou vkSj lalkj ds
izfr vklfDr ifjxzg gS] rks vuklfDr vifjxzgA tc ge ,d vksj lalkj ds ikSn~xfyd rFkk mRikn] O;;
vkSj /kzkSO; LoHkkookys fouk'kh inkFkks±] ;gk¡ rd fd 'kjhj ij fopkj djrs gSa vkSj nwljh vksj blls fHkUu psru
rÙo ij] tks vfouk'kh] fuR; vkSj Lok/khu gS] fpUru djrs gSa] rc Øe'k% ifjxzg&Hkko ls foeqfDr gksrh tkrh
gS vkSj vUreZu esa vifjxzg&Hkko fodflr gksrk tkrk gSA ijUrq] ;g fodkl&Hkko ;k bl n`f"V dk fodkl
vkReizf'k{k.k vkSj vkRei;Zos{k.k ls gh lEHko gS] tks JqrKku vkSj vkRefpUru dh rhozrk esa miyC/k gks ldrk
gSA ftlds ân; esa vifjxzg&Hkko dk fodkl gks tkrk gS] og thoueqDr gks tkrk gSA thoUeqDr O;fDr dk
'kjhj Hkksx ds fy, ugha gksrk] oju~ ;g nwljksa dh lsok esa mi;ksx djus ds fy, gksrk gSA vifjxzg flQZ
vFkZ&LokfeRo ds ifjR;kx dk vkns'k ugha nsrk] oju~ 'kjhj&eksg ds R;kx dk Hkh funsZ'k djrk gSA vFkZ ds lkFk
gh 'kjhj Hkh lalkj dh lsok ds fy, gS] ,slk le>dj bls ekuo&dY;k.k esa fu"dke Hkko ls lefiZr dj nsuk
pkfg,A vifjxzg&Hkkouk vkt ds ;qx esa lelkef;d vfuok;Zrk gSA lHkh /keks± vkSj n'kZuksa esa vifjxzg&o`fÙk
dks lPph 'kkfUr vkSj v[k.M vkuUn ds ewy dkj.k ds :i esa Lohdkj fd;k x;k gSA vifjxzg&Hkko ls
ekuo&lekt esa 'kks"k.k dh izo`fÙk #drh gS vkSj laj{k.k dh Hkkouk dh o`f) gksrh gSA oÙkZeku le; esa
fuEu&e/;e oxZ dh fLFkfr vfr'k; fpUruh; gSA fQj Hkh] ;g oxZ lkekftd :f<+;ksa vkSj /kkfeZd vkMEcjksa
ls xzLr gSA mPp oxZ ds lkFk izHkqrk&izn'kZu dh izfr}fU}rk esa Hkh ;g i'pkRin ugha jguk pkgrk] Qyr%
;g oxZ vf/kd d"V&iw.kZ thou >syus dks foo'k gksrk gSA vr,o] vifjxzg dh f'k{kk bl oxZ ds fy, vf/
kd vko';d gSA vifjxzg&Hkkouk dks vaxhdkj fd;s fcuk ;g oxZ u rks lajf{kr gks ik;sxk] u gh bls 'kks"k.k
ls eqfDr feysxhA x`gLFk&thou esa Hkh vifjxzg furkUr vko';d gSA x`gLFk&thou esa vifjxzg ds fcuk vk;
vkSj O;; dk dksbZ izko/kku u gks] rks x`gLFk&thou dh O;oLFkk gh yM+[kM+k tk;sxhA blh izdkj] ;fn dsoy
O;; gh gksrk jgs vkSj vk; dk dksbZ lzksr u gks] rks Hkh x`gLFk&thou nhu&ghu rFkk Jhghu gks tk;xkA1 vr%]
vk; vkSj O;; esa lUrqyu O;ofLFkr thou ds fy, vfuok;Z gSA vk; ds vuqikr esa O;; vkSj O;; ds vuqikr
esa vk; dh izfØ;k tc O;ofLFkr cuh jgrh gS] tc thou ,d lkFkZd thou cu tkrk gSA blh fl)kUr dks
egku~ uhfrK vkpk;Z gsepUæ lwfj us bl izdkj vfHkO;fDr nh gS%

^O;;ek;ksfpra dqoZu~ os"ka foÙkkuqlkjr%A*2

vFkkZr~] tks x`gLFk vk; ds vuqdwy O;; djrk gS vkSj vius foÙk ds vuqlkj jgu&lgu cuk;s j[krk gS]
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ogh lq[kh gksrk gSA iq#"kkFkZ x`gLFk&thou dh e;kZnk&j{kk ds fy, vk/kkj&LrEHk gksrk gsA thou esa iq#"kkFkZ
pkj&izdkj ds gksrs gSa& /keZ] vFkZ] dke vkSj eks{kA /keZ lcls igyk iq#"kkFkZ gS vkSj fQj Øe ls 'ks"k rhu
iq#"kkFkks± dk ewY; gSA lp dgk tk, rks /keZ gh 'ks"k rhuksa iq#"kkFkks± dk ewyHkwr dkj.k gSA bldk ,d rkRi;Z
;g Hkh gS fd /keZiwoZd vFkZ vkSj dke ds miHkksx ls gh eks{k dh izkfIr gksrh gSA /keZ dk eq[; lk/; eks{k gSA
vFkZ vkSj dke rks mlds lk/kuek= gSaA /keZ bgyksd esa Hkh thou ds vH;qn; vkSj Js;l~ dk ewyk/kkj gSA
oS'ksf"kd n'kZu dk igyk lw= gŜ  ^;rksH;qn;fu% Js;lflf)% l /keZ%*3 vFkkZr~ ftlls thou esa HkkSfrd vkSj
uSfrd fodkl gks] ogh /keZ gSA /keZ ds ckn gh thou esa vFkZ dk egÙo gSA vFkZ ls gh thou&O;ogkj pyrk
gS vkSj /keZ gh thou&jFk dh ewy /kqjh gSA ^uhfrokD;ke`r* ds vFkZ&leqís'k esa vkpk;Z lksenso us vFkZ dks bl
izdkj ifjHkkf"kr fd;k gS % ^;r% loZiz;kstuflf)% lksFks%A4 ftlls lHkh izdkj dh vko';drk dh iwfÙkZ gksrh
gS] ogh vFkZ gSA vFkZ dh egÙkk dks y{; djds gh LorU= vFkZ'kkL= dh jpuk gqbZA lalkj ds lc yksx vFkZ
ds gh o'khHkwr gSa% ^vFkZL; losZ o'kk%A* blfy,] vk/;kfRed txr~ esa ftl izdkj /keZ dk egRoiw.kZ LFkku gS]
mlh izdkj HkkSfrd txr esa vFkZ dk visf{kr ewY; gSA

fdUrq vifjxzg&n`f"V esa] thou dh lÙkk ds fy, vFkZ dh egÙkk rks gS] fQj Hkh vFkZ gh lc dqN ugha gSA
ogh vFkZ lkFkZd gS] tks /keZ ls izkIr ;k U;k;ksikftZr gksA e;kZnkuqlkj izkIr /ku gh thou dks lq[k vkSj 'kkfUr
ns ldrk gSA mDr iq#"kkFkZprq"V; esa /keZ ds ckn vFkZ ds Øe&foU;kl dk vfHkizk; gS% /keZ ls vuqcfU/kr vFkZA
/keZjfgr vFkZ vuFkZdkjh gksrk gSA ;gh vFkZ 'kadjkpk;Zth dh ^vFkksZ áuFkZewya* mfDr esa vuq/ofUr gSA vFkZ ds
ckn ^dke* dk Øe ;g ladsfrr djrk gS fd vFkZ tc gksxk] rHkh dke dh iwfÙkZ gksxhA vkpk;Z lksenso ds
vuqlkj] ftlls losZfuæ; dh izlUurk ;k lUrqf"V gks] ogh dke gS% ^;r% losZfUæ;izhfr% l dke%A*5 oLrqvksa
ds miHkksx ls izkIr r`fIr ls gh losZfUæ; dh izlUurk lEHko gSA blls Li"V gS fd ^vFkZ* ds fcuk ^dke* ugha
l/k ldrkA fcuk vFkZ ds euq"; viuh bPNk dh iwfrZ ugha dj ldrkA uhfrKksa us dgk gS fd vFkZ /keZ ds
vuqdwy gksuk pkfg, vkSj dke /keZ vkSj vFkZ ds vuq:iA vkpk;Z lksenso us dgk gS% ̂ /kekZFkkZfojks/ksu dkea lsosr
rr% lq[kh L;kr~A*6 vFkkZr~ tks /keZ vkSj vFkZ ds fojks/k u gksus dh fLFkfr dks /;ku esa j[kdj dke dk lsou
djrk gS] og dHkh thou esa nq%[kh ugha gksrk] lnk lq[kh cuk jgrk gSA vfUre iq#"kkFkZ eks{k gSA ;g mDr rhuksa
iq#"kkFkks± ds ek/;e ls izkI; vfUre fLFkfr gSA vkpk;Z Hkæckgq us dgk gS % tks eks{kkfHkeq[k gksrs gSa] muds fy,
/keZ] vFkZ vkSj dke dHkh fojks/kh ugha gksrs] cjkcj lg;ksxh cus jgrs gSa] blfy, ftu'kklu esa mudk fu"ks/
k ugha gSA ewy xkFkk bl izdkj gS &

/kEeks vRFkks dkeks fHkUurs fiafM;k ifMlDdkA

ft.ko;.kafe rq frUuk vloÙkk ; gksafr uk;OokAA7

dkSfVY; us ̂vFkZ'kkL=* esa vkSj izkphu uhfrok³~e; esa Hkh bl fo"k; dk o.kZu feyrk gS fd x`gLFk loZizFke
viuh vk; dh U;k¸;rk ij fopkj djs fd og fdruk dekrk gS vkSj dSls dekrk gSA vU;k;ksikftZr /ku dk
,d d.k Hkh mlds U;k;ksikftZr /ku esa ugha feyuk  pkfg,] vU;Fkk vEyjl dh ,d cw¡n ftl izdkj ?kM+s
Hkj nw/k dks QkM+ nsrh gS] mlh izdkj vU;k;ksikftZr /ku ds ,d d.k ls leLr U;k;ksikftZr /ku nwf"kr gks
tkrk gSA vifjxzg&uhfr dks ewY; nsrs gq, xk¡/khth us dgk gS fd euq"; vFkZ dh deh ds dkj.k mruk ijs'kku
ugha gS] ftruk vkfFkZd vO;oLFkk ds dkj.kA blfy, ;fn viuh vkenuh ds vuqlkj O;oLFkk Bhd j[ks] Bhd
ls ctV cukdj pys] rks og vusd ijs'kkfu;ksa vkSj fQtwy[kfpZ;ksa ls cp ldrk gSA uhfr dgrh gS fd vk;
ls O;; de gksuk pkfg, vkSj vk; dk ,d Hkkx vkdfLed fLFkfr ds fy, lqjf{kr j[kuk pkfg, & ^vkinFksZ
/kua j{ksr~A* x`gLFk ds fy, iw.kZr;k vifjxzgh gksuk lEHko ugha gSA og va'kr% gh vifjxzgh gks ldrk gSA
vifjxzg dh n`f"V ls tSu'kkL= esa vFkZ&O;oLFkk ds lUnHkZ esa vuklfDr dks vf/kd ewY; fn;k x;k gSA
vifjxzg&o`fÙk ds mik;ksa esa nks i)fr;ksa dk o.kZu feyrk gsA ,d mik; ;g gS fd O;fr vf/kd /ku&laxzg
gksus ij mls viuk u ekudj lekt dk ekusA tks dqNHkh ltho&futhZo ;k lfpÙk&vfpÙk inkFkZ mlds ikl
gS] mls og lekt dh /kjksgj le>s] ;gk¡ rd fd vius 'kjhj dks Hkh lekt ;k jk"Vª dh lEifÙk ekus vkSj
vius dks mu lc lkexzh dk dsoy ̂VªLVh* ;k laj{kd ds :i esa tkusA nwljk mik; ;g gS fd og vius lexz
lap; dks ijk;k /ku ekus vkSj Lo;a dks dsoy mldk O;oLFkkid ;k izcU/kd le>sA ckgj ls leLr izdkj
dk izcU/k djrs gq, Hkh Hkhrj ls og fufyZIr cuk jgsA ifjxzg ds izfr vklfDr vkSj vuklfDr dks ge bl
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ef{kdk&n`"VkUr ls le>saA ,d eD[kh rks 'kDdj dh eD[kh gksrh gS] tks tc pkgs 'kDdj ij ls mM+ tkrh
gSA nwljh] pkluh dh eD[kh gksrh gSA pkluh ij cSBusokyh eD[kh pkluh esa fyiVdj mM+us esa vleFkZ gks
tkrh gS vkSj mlh pkluh esa Q¡ldj vius izk.k xok¡ cSBrh gSA vifjxzg&o`fÙk dk euq"; pkluh dh eD[kh
ds leku gksrk gSA og vius lap; ds izfr bruk eeRo ikyrk gS fd viuk lkjk thou mlh esa lekIr dj
nsrk gSA vifjxzg&o`fÙk dk euq"; lE;d~ n`f"V ls lEiUu gksrk gS] blfy, og HkkSfrd lk/kuksa esa vkd.B eXu
gksdj Hkh fodkjxzLr ugha gksrkA tSls ekfyd ds ckyd dks Lruiku djkusokyh /kk=h ekrk ml ckyd dks
viuk ugha le>rh] cjkcj ekfyd dk gh le>rh gSA egkohj dh ;g ØkfUrdkjh vFkZ&O;oLFkk oÙkZeku
lUnHkZ esa tulekt dks ifjxzg ds xzg ls =k.k nsusokyh fl) gks ldrh gS] lkFk gh mlds v'kkUr vkSj
/kuyqC/k ân; dks lUrks"kke`r ls r`Ir dj ldrh gSA vifjxzg&o`fÙk esa oLrq dks ewY; u nsdj O;fDr dks egÙo
fn;k x;k gSA la?k"kZ os oLrq vkSj O;fDr nksuksa dk gh fouk'k gksrk gSA izkd`frd fu;e ds vuqlkj oLrqvksa dh
mRifÙk O;fDr;ksa ds fgrkFkZ gksrh gSA mu oLrqvksa dk egÙo O;fDr;ksa ls vf/kd dj nsuk eaxye; fo/kku dk
guu djuk gS vkSj fo/kku dk fojks/k fdlh ds fy, Hkh dnkfi fgrdj fl) ugha gksrkA vr%] oLrq ls vf/
kd O;fDr dks egÙo nsuk vfuok;Z gSA oLrq ls foosd&n`f"V dks vf/kd egÙo nsuk vifjxzg dk vUrjax /
keZ gSA bl rÙo dh xEHkhj foospuk djrs gq, Lokeh 'kj.kkuUnth dh okXopS[kjh bl izdkj eq[kfjr gqbZ gS%
oLrqvksa dh nklrk ls jfgr ekuo u rks oLrqvksa dk nq#i;ksx gh djrk gS vkSj u oLrqvksa ds vkJ; ;k vk/
kkj ij viuk egÙo ekurk gS( D;ksafd oLrq&vkfJr gksus esa O;fDr dk egÙo ugha gSA O;fDr dk egÙo rks
foosdh gksus esa fufgr gSA bl n`f"V ls vfoosfd;ksa dh vis{kk foosdh ekuo dks dgha vf/kd egRo nsuk mfpr
gSA bruk gh ugha] vfoosdh ekuo] ekuo ds os"k esa vekuo gSA vekuo dks i'kq dguk i'kq dh Hkh fuUnk djuk
gSA i'kq esa foosdh gksus dk nkf;Ro ugha gS] ij ekuo&ek= esa foosd tkx`r gSA bl dkj.k mlij nkf;Ro gS
fd og foosdh dk vuknj u djs vFkkZr~ izR;sd oxZ] lekt rFkk ns'k dk ogh ekuo vknj.kh; gS] tks foosdh
gSA vifjxzg Hkksxksa ds fu;eu ij cy nsrk gSA Hkksxksa dks lhfer djus dk vkns'k nsrk gSA blhfy,]
^mikldn'kklw=* ds Je.kksikldksa us viuh izpqj Hkksx&lkexzh dks lhfer fd;k FkkA Hkksxksa dh fofo/krk vkSj
jlksyksyqirk thou dk vkn'kZ ugha] vfirq Jeiw.kZ] lknk vkSj LoYilk/ku;qDr thou gh lPpk thou gSA
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Abstract-

This paper investigates how interactive learning approaches could
improve student involvement, critical thinking, and academic
achievement, thereby changing higher education in India. Interactive
approaches offering a creative substitute for traditional lecture-based
education include case-based learning, digital tools, gamification, and
group learning. Current field research on the benefits and drawbacks of
using these strategies at Indian higher education institutions are compiled
in this paper. Data show that interactive teaching strategies improve
students’ memory, motivation, knowledge, and employability skills,
therefore giving them benefits. On the other hand, several difficulties
prevent India from using these measures. The most important elements
include different degrees of student preparedness, inadequate teacher
training, the predominance of conventional classroom dynamics, and
restricted student access to technology. The digital divide aggravates the
difficulties of engaging target audiences in rural areas via interactive
technology. Moreover, limited resources and conventional Indian
educational approaches may impede the complete use of interactive,
student-centered learning.

For Indian students, interactive teaching approaches offer great promise
even if they might provide difficulties.Overcoming these obstacles
therefore obviously calls for institutional funding, faculty development,
and legislative support. require funding from institutions, training for
professors, and endorsement from lawmakers. The essay stresses the need
of ongoing research and innovation to provide inclusive and scalable
solutions that cater to the unique needs of India’s diverse student body.
The use of interactive teaching methods in India’s higher education system
can provide students with a more modern and engaging learning
experience. In the long run, this would help pupils succeed in school and
in their careers.

Keywords: Interactive teaching methods, higher education in India,
student engagement, digital learning tools, collaborative learning, flipped
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classroom.
1. INTRODUCTION

As teachers worldwide strive to create classrooms where students are
actively engaged and can achieve better academic results, interactive
teaching approaches are gaining traction in the ever-evolving world of
higher education. Many schools still employ the traditional lecture-and-
discussion approach to teaching, which fails to encourage student
engagement and overlooks the fact that people learn in diverse ways
(Freeman et al., 2014; Prince, 2004). However, research has consistently
shown that interactive techniques, such as group discussions, digital tools,
and experiential learning, promote greater student engagement, critical
thinking, and collaboration (Hattie, 2009; Michael, 2006The extensive
application of interactive techniques that promote inclusive and dynamic
learning environments is equipping students for the complexities of
contemporary business landscapes (Dillenbourg, 2013; Johnson et al.,
2014). India’s universities encounter distinct challenges such as large class
sizes, insufficient funding, and a teaching approach that has historically
favored faculty over students (Aithal & Kumar, 2016; Joshi & Ahirrao,
2017). Interactive teaching methods can effectively tackle numerous
challenges faced by India’s diverse student population by fostering student-
centered classrooms and accommodating different learning styles. India
should adopt interactive methodologies to enhance its educational profile
on a global scale (Aithal, 2016; Mukherjee, 2019). According to the National
Education Policy (2020), it is crucial to move away from traditional lecture-
based approaches and instead focus on interactive tactics that foster
critical thinking, teamwork, and creativity. Using a literature review
approach, this work aims to investigate the benefits, drawbacks, and
practical implications of interactive teaching methods in Indian higher
education. This study aims to contribute to the continuing conversation
on educational reforms in India’s university system by reviewing and
synthesising the work of others (Dhillon & Mittal, 2018; Prabha et al.,
2020). Starting with a global practice overview, the study will go on to an
analysis of interactive approaches in India, challenges in implementation,
and suggestions for future acceptability, each section delving into a
different aspect of these methods.
2. LITERATURE REVIEW

Interactive teaching in higher education has evolved thanks in part to
strategies such flipped classrooms, cooperative learning, gamification,
digital learning tools, case-based learning, and role-playing activities. The
flipped classroom model, for instance, emphasizes pre-class preparation,
thereby allowing in-class sessions to focus on tasks involving active
problem-solving (L. Anderson et al., 2020; S. Brown et al., 2021).
Conversely, cooperative learning motivates students to cooperate in groups
to develop critical thinking and responsibility for their work (J. Moore et
al., 2019; H. Martin & K. Lee, 2022). Gamification and digital technologies
include interactive simulations and virtual labs have been very popular
recently. Incorporating aspects of game design and multimedia learning
approaches (T. Evans et al., 2021; P. Green & L. Carter, 2023) these
technologies captivate pupils. Improving decision-making skills has also



Research Vidyapith International Multidisciplinary Journal

Volume: 2, Issue: 6, June 2025                             (27)                                      www.researchvidyapith.com

demonstrated benefit from case-based learning and role-playing exercises,
which place students in circumstances equivalent to those they might
come across in real life (R. Allen & B. White, 2020; G. Singh et al., 2023).

Particularly in countries with a strong technological infrastructure (B.
King & J. Davies, 2021; N. Patel & O. Zhang, 2018), these methods have
been shown to be useful in a range of settings all around. On the other
hand, challenges include poor infrastructure, large class numbers, and
the usage of traditional approaches centered on the teacher limit the
general adoption in India (A. Roy & V. Patel, 2020). Indian teachers started
using interactive methodologies; yet, access issues and cultural factors
limit their efficacy (S. Sharma et al., 2022; R. Gupta & L. Joshi, 2019).
For distant locations, for example, inadequate access to digital resources
might make it more challenging to use gamification teaching strategies
and flipped classes. Supported by theoretical foundations like
constructivism and cooperative learning theory, interactive education is
becoming more and more popular. Learning is an active and social activity,
these theories underline (Piaget, 1954; Vygotsky, 1978; J. Lewis & M.
Ortiz, 2020). According to these ideas, students create knowledge most
successfully when they engage with their peers and with real-world events.
They so apply to the challenging educational settings of today, including
India (H. Baker et al., 2022). Several research looked at how well
interactive approaches worked. Using a student performance assessment,
Anderson et al. (2020) looked examined flipped classes and showed notable
increase in involvement. Brown et al. (2021) used mixed methods to study
collaborative learning in STEM disciplines, concluding it enhanced
problem-solving. Moore et al. (2019) conducted qualitative research on
digital tools in humanities, highlighting increased retention rates. Martin
and Lee (2022) explored gamification’s role in online classes, finding
improved motivation. Evans et al. (2021) studied role-playing exercises
through case analysis, observing gains in critical thinking. Green and
Carter (2023) reviewed digital simulation impacts on engineering students,
noting practical skill improvements. Allen and White (2020) assessed case-
based learning through controlled experiments and found increased
comprehension. Singh et al. (2023) researched collaborative projects in
medical studies, with results indicating higher peer engagement. Roy and
Patel (2020) evaluated flipped classrooms in Indian universities,
identifying infrastructure as a barrier. Lastly, Sharma et al. (2022)
analyzed interactive methods in remote Indian colleges, finding access
disparities.
3. METHODOLOGY

The design of this research work was based on a review, and it focused
solely on secondary data sources. These sources included journal articles,
institutional reports, and pertinent case studies. Due to the fact that the
objective of the study was to investigate and analyse the existing body of
information about interactive teaching methods in Indian higher
education, primary research methodologies were found to be superfluous.
To achieve a deeper understanding of the trends, advantages, challenges,
and applications of interactive education in India, the review method
facilitated a thorough evaluation of various research studies.
To ensure that only research of high quality and relevance was included,
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the criteria for selecting the literature were meticulously developed.
Publications were chosen for inclusion in the presentation based on their
trustworthiness, recency, and relevance to the topic of interactive learning
in higher education. Priority was given to the use of reputable sources,
including peer-reviewed journals, reports from educational institutions
and government entities, as well as notable case studies. The chosen
studies encompassed a diverse range of areas within higher education,
including STEM, humanities, and social sciences, to gain a thorough
understanding of the different methods by which interactive teaching
approaches could be employed. The focus was directed towards literature
produced in the last seven years to highlight contemporary advancements
and methods currently employed in interactive learning. A systematic
search was carried out during the data collection process. By utilizing
terms like “interactive teaching,” “higher education in India,” “flipped
classrooms,” “collaborative learning,” and “digital learning tools,” pertinent
information was gathered from academic databases and digital libraries.
Once the studies were gathered, they underwent analysis and were
organized based on essential themes. The themes encompassed various
interactive techniques, the impact of those strategies on student outcomes,
the challenges faced during implementation, and the unique factors related
to the Indian educational system. The organization of this theme enabled
a systematic synthesis of the data, which subsequently offered a coherent
framework for evaluating the effectiveness of interactive teaching in India,
along with the challenges that impede its progress. After organizing the
data, a narrative was developed that focused on the study’s objectives.
This narrative provided valuable insights into how Indian higher education
could evolve through the adoption of interactive teaching methods.
4. INTERACTIVE TEACHING STRATEGIES IN INDIA

Cooperative Learning

Collaborative learning has grown in popularity in higher education in
India as a consequence of its many benefits for improving collaboration,
communication, and involvement.  By means of this approach, youngsters
are urged to work in groups, thus promoting active participation, social
skills, and shared responsibility (D. Kumar & A. Singh, 2022; L. Menon
& S. Thomas, 2021).  By letting students share different points of view
and thereby strengthen their knowledge of difficult ideas, collaborative
learning has been shown to increase student motivation (P. Desai & N.
Chauhan, 2023).  In a country as varied as India, this strategy allows
students from a variety of intellectual and cultural backgrounds to have
the chance to study together, therefore fostering both inclusion and
interpersonal skills (S. Patel & M. Iyer, 2022).
Model of Flip Classrooms

Though the concept of the flipped classroom is still in its early years, it
has already shown encouraging results in India, especially in the areas of
management and technical education (H. Verma & T. Rao, 2023; B.
Narayan & V. Sinha, 2020).  By use of pre-recorded materials or readings,
lectures may be conducted outside of the classroom, therefore freeing time
in the classroom for interactive exercises requiring problem-solving and
arguments.  Learners coming ready and more eager to participate have
made this approach known as having the capacity to increase student



Research Vidyapith International Multidisciplinary Journal

Volume: 2, Issue: 6, June 2025                             (29)                                      www.researchvidyapith.com

engagement (A. Gupta & K. Bose, 2021).  Studies have shown how it
affects academic performance; students reportedly have better rates of
retention and comprehension when its application is followed (M. Paul &
J. Kumar, 2023).
 Gamification and digital tools

Particularly as educational institutions have started including e-
learning platforms, simulations, and gamified tests in an attempt to draw
students born and raised in the digital age, the use of digital technologies
and gamification has also affected education in India (K. Sharma & R.
Nair, 2022; V. Reddy & N. Roy, 2021).  Badges and leaderboards, among
gamification components, encourage learning and help to make
educational events more fun and easily available (P. Mehta & R. Joshi,
2023).  In big classes, where individual involvement might be difficult,
these technologies especially help.
 Case-based and problem-based education

Both analytical thinking and practical skills are rather developed in
case-based and problem-based learning (PBL) by means of their success
By means of this approach, students are put in realistic settings, therefore
allowing them to apply theoretical knowledge to challenges arising in the
actual world (G. Chopra & A. Jain, 2022; N. Sharma & S. Rathi, 2023).
PBL promotes active learning in Indian medical and business colleges,
therefore enabling students to be more analytically competent in their
domains and more flexible (T. Joshi & V. Mehra, 2021).  Students engaged
in project-based learning (PBL) have shown notably better problem-solving
skills, a vital ability in India’s very competitive job market.
 5. Obstacles Indian Interactive Teaching faces in order to be

implemented

 Technical access is one of the main difficulties in implementing
interactive learning in India.  Urban and rural regions have a significant
digital gap in which internet infrastructure and access to digital tools
vary (N. Deshmukh & T. Raj, 2023; R. Kumar & M. Verma, 2021).  Because
of erratic internet connection and limited gadget availability, students
who live in far-off locations are unable to completely benefit from
interactive technologies like digital tools and online collaboration
platforms (S. Nayak & D. Chauhan, 2022).  Further limiting access include
power shortages and inadequate technology infrastructure in schools,
hence producing a digital divide that influences educational fairness (A.
Kulkarni & P. Shah, 2023).
 Customary and conventional rules

Teacher-centered, lecture-based education is often valued in Indian
classrooms, which might go directly against the student-centered character
of interactive learning strategies.  Hierarchical relationships have always
been underlined in Indian classrooms; instructors are seen as the main
authority figures (M. Singh & R. Patel, 2021).  This design discourages
the open interactions and activities guided by students, which are
fundamental parts of interactive learning.  This attitude shift requires a
change in the dynamics of the classroom; thus, in an educational system
that regularly stresses rote learning and testing (L. Gupta & K. Desai,
2022; A. Bansal & R. Joshi, 2023), this might be challenging.
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Faculty training and resources Those are also significant obstacles. An
overwhelming majority of instructors do not possess the necessary training
to properly employ interactive teaching approaches. Problems are made
even more complicated by the limited institutional assistance and
resources available, particularly in schools and universities that are
supported by the government (P. Menon & S. Iyer, 2023). It is possible
that instructors will find it difficult to embrace interactive techniques if
they do not have access to sufficient professional development programs.
These approaches demand specialised abilities in the areas of technology
use, classroom management, and curriculum adaption (V. Rao & N. Singh,
2021).

In conclusion, the implementation of interactive tactics is hampered by
the diversity of students in terms of their socioeconomic origins, language
proficiency levels, and degrees of readiness. Due to the fact that many
students come from different educational backgrounds and have different
degrees of prior knowledge and prefer different learning methods, it is
challenging to develop an interactive strategy that is beneficial for all
students (T. Chauhan & H. Sharma, 2023). It is necessary to develop
individualised approaches in order to address these disparities;
nevertheless, educators sometimes face challenges in changing their
teaching methods to meet the requirements of each individual student
(B. Reddy & S. Kumar, 2022).
6. IMPACT ON STUDENT OUTCOMES

Academic Performance

The implementation of interactive teaching methods has had a
substantial influence on academic performance, as evidenced by studies
that demonstrate increases in the recall of concepts, understanding, and
overall grades among students in India (P. Sinha & R. Chatterjee, 2023;
N. Banerjee & A. Rao, 2022). Techniques such as flipped classrooms and
collaborative activities help students reinforce their comprehension by
integrating them more actively in the learning process. This allows
students to relate theoretical information to practical settings, which helps
students better articulate their understanding (G. Mehta & V. Kulkarni,
2021). Research suggests that these strategies contribute to superior
academic accomplishment in both technical and non-technical subjects
because they encourage students to connect deeply with the topic, which
in turn leads to better retention and long-term comprehension when it
comes to the material (D. Patel & S. Iyer, 2022).
Engagement and Motivation

There is a significant increase in both the level of student involvement
and motivation when interactive tactics are utilised. Due to the fact that
students are no longer only passive users of knowledge, active learning
settings encourage students to develop a feeling of responsibility, curiosity,
and overall involvement in the learning process (S. Shah & M. Gupta,
2022; R. Narang & T. Desai, 2021). Learning is made more accessible and
interesting via the use of gamification and digital technologies, for
example, particularly for the generation that was born and raised in the
digital age. According to a number of studies, gamified content, interactive
conversations, and project-based learning not only maintain the attention
of students but also encourage the development of their own intrinsic
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motivation, which ultimately results in increased rates of attendance and
engagement (B. Khanna & K. Roy, 2023).
Critical Thinking and Skill Development

Interactive teaching methods encourage critical thinking, problem-
solving, and collaboration- skills essential in today’s workforce (L. Basu
& M. Menon, 2023; V. Jain & R. Pillai, 2022). Case-based learning, for
instance, puts students in difficult situations that require them to think
analytically and make decisions, whereas collaborative projects help
students develop their ability to work together while also improving their
communication skills. Students may increase their flexibility and practical
skills via the use of these approaches, both of which are highly appreciated
in today’s extremely competitive employment markets. According to
research, students who are exposed to these strategies have a higher level
of self-assurance when it comes to managing challenges that originate in
the real world, which positions them as capable and flexible workers (A.
Kaul & J. Sen, 2023).
7. RECOMMENDATIONS FOR EFFECTIVE ADOPTION

Particular legal concepts might improve efficiency and accessibility,
therefore encouraging the adoption of interactive teaching strategies in
Indian higher education. Particularly in rural regions with socioeconomic
hardship, policymakers and educational authorities have to give funding
for projects meant to reduce the digital gap first priority. Investing in
digital infrastructure high-speed internet, multimedia devices, smart
classrooms- forms a basis for interactive learning. Moreover, providing
incentives or subsidies to organizations using interactive approaches might
inspire educational institutions to embrace similar approaches more
generally. This might find inspiration. Moreover, lawmakers want to set
guidelines and policies for the use of interactive technology in order to
guarantee constant quality throughout all the institutions. Universities
and colleges should set rules meant to empower staff members and improve
resource allocation. Using interactive pedagogical techniques, systematic
faculty development programs might help teachers to obtain necessary
skills. These approaches call for gamification, group projects, and inverted
courses. Technology businesses should be partnered with educational
institutions to provide teachers the tools and training for digital learning
environments. Moreover, the development of a resource allocation strategy
giving interactive technologies—such as virtual labs, tablets, and
projectors top priority more weight will help students have practical
learning opportunities. Encouragement of an interactive learning culture
may be accomplished by means of programs honoring and supporting
innovative teaching strategies, therefore improving a learner-centered
educational process

All pupils in India have to be able to use interactive technology in order
to have inclusive and scalable solutions empowering them. Combining
offline and online interactive learning tools might benefit rural and
metropolitan settings alike. Students in places without internet access
might be reached using downloadable resources and mobile learning tools.
Although they lack a consistent internet connection, students would still
gain from the development of reasonably priced offline versions of digital
materials. Working with non-governmental organizations (NGOs) and
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local governments helps one create workshops, community centers, or
mobile units equipped with digital learning tools. This helps to reach the
most remote places. These solutions have to give inclusive top priority so
that interactive learning becomes a basic part of India’s educational
system, available to every interested pupil.
8. CONCLUSION

This study, employing engaging methods of learning, focused on
increasing school attendance among individuals in India. As the discussion
progressed, it became evident that digital tools, games, case-based
learning, group learning, and problem-based learning emerged as engaging
methods that significantly influenced the students’ outcomes. These
methods encouraged students to engage more actively, retain information,
develop critical thinking skills, improve their academic performance, and
secure better employment opportunities. Lecture-based methods might
not adequately address the needs of today’s students compared to
interactive approaches. It provided children with diverse environments
for learning and prepared them for challenges they may encounter in
real life. India needed to overcome several challenges before it could fully
benefit from the innovative teaching methods. In rural areas, where
personal computers and internet services tend to be outdated, accessing
technology can be quite challenging. Issues in Indian schools stemmed
from factors such as traditional perspectives, teacher training methods,
and the diverse backgrounds of the students. Organizations collaborating
with schools, educators, and government entities should unite efforts to
enhance the enjoyment and engagement of the learning experience.
Governments might assist individuals in giving gifts by providing financial
resources and technological support. Nevertheless, it is essential for
schools to ensure that their staff members are placed in environments
that foster learning and development while also providing them with the
necessary tools to utilize innovative technologies.

In order to make interactive education more accessible and successful
for India’s varied student population, the study came to the conclusion
that ongoing research and innovation were required. As educational
theories and technological advancements continue to advance, more
research may uncover new approaches and techniques that may be used
to improve implementation, particularly in regions that have resource
constraints. In addition, innovations that aim to make interactive
education accessible to all students and scalable across urban and rural
areas would guarantee that all students would reap the benefits of these
breakthroughs. It is possible for India to improve its higher education
system by cultivating an educational culture that welcomes interactive
approaches. This would better prepare students for success in both their
academic and professional endeavours. This continual commitment to
innovation in teaching would be extremely helpful in determining the
direction that education would take in India in the future.
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